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understand global and local tourism trades, networks and communities and identify the main
stakeholders and their roles in the pursuit of sustainable tourism;
recognise how to assess the impact of ongoing or future tourism projects from an
environmental, social and economic perspective through a cross cultural lens;
come up with tourism initiatives that will have positive environmental, social and economic
effects on the community in which it takes place.
trigger social responsibility and green awareness as well as acquire soft skills as an integral
part of citizenship competences embedded throughout the programme. 
foster change and individual commitment towards the UN SDGs. 

The course aimed at developing and strengthening students’ cross-cultural and linguistic
competences, to manage tourism in a sustainable way within the framework of an international,
multicultural and multidisciplinary virtual teaching and learning environment, with a focus on
Sustainable Tourism and the UN SDG. It was delivered through an International Virtual Classroom
with 32 working hours and had the specific learning goals of enabling students to:

Sustainable Tourism in Coastal Areas

Course duration: 7 weeks
Number of participating students: 30

Main SDGs addressed:
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Participating students

The course was made up of students who were interested in the topic and also those interested in
improving their international communication skills. 30 students from different disciplines and
from different countries were selected, with each University choosing 10 students to participate.
Most students, but not all, came from a tourism background, and most were at undergraduate
level. Some from graduate level also took part. Other students with a non-tourism background
were able to benefit and these typically came from education in English, management, innovation
and business.

The group teams were made up of 6-9 participants, combining students from different
universities and disciplines, and endeavouring to balance competences. Students were
introduced to each other using icebreaker activities that took place during asynchronous and
synchronous meetings. They were invited to form groups during the first synchronous meeting
and had to include participants from all three universities. 
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Federal University of Pernambuco, Brazil
Francisco Morazán National Pedagogical University, Honduras 
Uppsala University, Sweden

Federal University of Pernambuco: Carla Pasa Gómez, Cristiane Costa, José Roberto Guerra,
Madson Diniz and Thyago Queiroz. 
National Pedagogical University Francisco Morazan: Zoila Moncada, Suyapa Palma, Javier
García, Yajerik Ortega and Diego Díaz.
Uppsala University: Ulrika Persson-Fischier, Shuangqi (Olivia) Liu, Parisa Rouhi and Iida Pykkö.

Universities involved 

Teachers involved 

Technological tools used 
Zoom was used for synchronous meetings and a Padlet wall for an asynchronous icebreaker
activity. A Moodle platform was used to share material with students, such as the course outline,
PowerPoint presentations and other files and extra material that could be of help to the students
to develop their final project. It was also used as a channel of communication so that students
were able to contact teachers and their course partners as necessary. In addition, email and
WhatsApp were used to connect students and teachers during the asynchronous phases of the
exchange. Students also created WhatsApp groups to keep the communication among group
members going. Teachers created a WhatsApp group for themselves and used this together with
Zoom and Google Drive. The latter was used predominantly for sharing files during the
preparatory stage of the VE collaboration. 
  
Types of communication used
To encourage students to participate in this collaborative course, teachers used a variety of
communication methods. 

At the Federal University of Pernambuco, social media profiles (the institutional Instagram profile
together with the teacher's personal Instagram accounts) and Institutional webpages were used
to reach out to students.

At Uppsala University, teachers employed personal invitations to students. Since Uppsala already
implements a hefty internationalisation effort, it was deemed necessary to use a more targeted
approach.
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Methods used to promote interaction and collaboration among students

Icebreakers/Padlets: 
The first activity was the icebreaker. Students were invited to post pictures of their country/place
of origin and/or pictures of local food on the Padlet wall 

Breakout rooms:
During the first synchronous meeting, students were divided into breakout rooms and were asked
to share information about their countries/cities, local food, places they enjoy visiting. Back in
plenary, they were asked to feed back about their experiences and what they learned from the
others in the group. Breakout rooms proved very effective in order to maintain classroom
management, material control and encourage free flowing conversation, enabling the more shy
participants to get used to working with a smaller group. 

Student grouping:
To create the collaborative teams, the students were invited to examine the UN's SDGs, visit the
Padlet wall to find out more about their course partners, and to find a partner with common SDG
interests. The group formation was initiated during the first synchronous session by teachers and
then continued asynchronously on Moodle, where a list of students' contacts (email, WhatsApp)
was shared. 

Panel Discussion:
The third method used a panel discussion during group activities, which took place, both
asynchronously and synchronously, in the presence of instructors. During synchronous sessions,
the working groups were divided into breakout rooms to discuss the topic presented during that
session and to discuss how to implement it in their final project. Asynchronously, instructors sent
messages on Moodle and social media groups created by students to encourage them to
complete the activity and resolve and clarify any outstanding issues. 
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Assessment methodology and result produced by students

Problem-Solving Assessment:
The assessment methodology included students coming up with a suggestion for the
development of a global solution to the wicked problems within the tourism industry around
coastal areas and based on their understanding of the UN SDGs. For this learning outcome, each
team was tasked with developing a collaborative piece of project work that could begin to
address one of the UN SDGs. This work was presented to all participants by each team during the
final session via a Pitch. 

Self-evaluation:
Students were encouraged to self-evaluate their performance as part of the process, as much as
to reflect on the impact of the course on their career and on the way sustainability was perceived
before and after the VE experience. 

Final Grading:
The grade for this course was based on the students' final presentation as described above,
which represented 80% of the total grade. The other 20% related to:
- The assignments evaluated by the teacher responsible for each session;
- Individual participation evaluated by the local university teacher;
- Self-evaluation.

Preparations to set-up the course and division of tasks:
Following the initial training in VE Project Design by UNICollaboration, a number of synchronous
meetings with the teachers involved in the collaboration were held to set up the course and share
out the tasks. Local on-site meetings between teachers at each university were also held.
Teachers' expertise and familiarity with the topics were taken into account so as to assign
distinct roles and responsibilities for the collaborative course. In addition, compatibility with the
syllabus and local learning contexts were also considered so as to provide a more natural
learning environment. 
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For students

Experience of cross-cultural and international collaboration; 
Understanding the localised context of tourism in other parts of
the world;
Linguistic competences, in this case using English as the lingua
franca;
Understanding about sustainability and sustainable
development;
Understanding wicked problems and how they connect to local
communities;
Competences to manage sustainable tourism.

Benefits

For teachers

Insight into international teaching contexts;
Extended networks;
Learning about the innovative pedagogy that is Virtual Exchange; 
Sharing mutual experiences;
Connection with teachers with different expertises and
disciplines;
Self-reflective teaching;
Critical pedagogy approaches.

For institutions

Capacity building about VE;
Extended networks of collaborating universities;
Expanding the Internationalisation at home-strategy;
Increase the institution's international standing and reputation;
Implementing the concepts of sustainable development into
academic activities.
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Within our institutions’ top management, there tends to be hesitancy about VE
implementation. Moreover, teachers and students might also show reluctance to engage
in this instructional approach for many reasons, for example, the lack of proper
technology and online instructional resources being the number one challenge. However,
the multiple benefits should be highlighted above any shortcomings, since our learning
environment must open its doors for practices in which constructive communication leads
to deep, impactful and intercultural dialogue. 

This space for communication will become even more meaningful when addressing topics
that are central to the current conditions affecting human life. Along these lines, VE is
the ideal tool to raise awareness of SDGs, especially when the exchange takes place
between people with diverse backgrounds and whose shared knowledge is able to
positively enrich the different perspectives involved in a mutual collaboration. Together,
a project such as this can enable students to gain an improved and enhanced sense of the
world around them.

Message from the team of
teachers in the VE-course
Sustainable Tourism in Coastal Areas
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